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Subject/Grade: English 7/8    Lesson 3 Title: Residential School`s impact on Family                           

Teacher: Brooke Korchinski 

Stage 1: Identify Desired Results 

Outcome(s)/Indicator(s): 

SI8 Assess the impact of residential schools have on First Nations communities  

a) Compare stories of First Nations who attended residential schools to the experiences students 

have had in their own schools. 

 

CR 7.1 View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., 

Thinking for Oneself), social responsibility (e.g., Participating and Giving Our Personal Best), and 

efficacy (e.g., Doing Our Part for Planet Earth).  

a. listen to, and read and respond to a variety of print, texts that address the grade-level themes 

and issues related to  

b. identity, Demonstrate comprehension and response to print texts by: 

responding to texts: Offer reasonable interpretations of written text; evaluate the ideas of 

texts; analyze ideas and information; support personal and critical responses with support 

from text;  

c. Compare own with others’ understanding of people, cultural traditions, and values portrayed 

in texts. 

e. Compare the choices and behaviours of individuals presented in visual, oral, print,  

g. Compare texts to present day lives. 

 

CR 8.1 View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., 

Becoming Myself), social responsibility (e.g., In Search of Justice), and efficacy (e.g., Building a 

Better World). 

a) View, listen to, read, and respond to print text that address the grade-level themes and issues 

related to identity that reflect diverse personal identities, worldviews, and backgrounds  

b) Demonstrate comprehension of print texts by: 

responding to and interpreting texts: Make, explain, and justify reactions and personal 

connections to texts; give opinions and make judgements supported by reasons, explanations, 

and evidence; make and support inferences about characters’ feelings, and point of view;  

d) Identify and describe techniques used to create mood in written texts 

f) Identify and explain connections between new ideas and information and previous beliefs, 

values, and experiences. 

m) Produce response journals 

Key Understandings: (‘I Can’ statements) 
 

1. I can understand why the loss of family 

can result in the loss of identity  

2. I  can create a KWL chart based on 

residential schools 

 

Essential Questions: 
 

What does it meant to have an identity?  

 

Fundamental Question: 

 

 What would happen if you lost your identity? 
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Stage 2: Determine Evidence for Assessing Learning 

 

Discussion based around what is was said in the poem 

Students will create a KWL chart based on residential schools 

Stage 3: Build Learning Plan 

Set (Warm-up, Focusing the Learning):  Time: 10 minutes 
 

1. Create a KWL chart around the students’ knowledge of 

residential schools 

 

Development:                                             Time: 35 minutes 
 

1. Create a large KWL chart on the board 

2. Hand out the survivors speak booklet 

a) Daniel Nanooch (107) 

b) Margret Simpson (109) 

c) Joanne Morrison (110) 

d) Doris Young (116) 

e) Geraldine Singoose (117) 

f) Ula Hotonami (117) 

g) Albert Elias (122) 

h) Betsy Olson (122) 

i) Raphael Victor Paul (123) 

3. Divide students into readings at random 

4. Have the students fill out the work sheet  

5. Have someone from each reading explain what they 

learned from the reading 

 

Learning Closure:                                          Time: 
1. Collect KWL charts, and the reading worksheets from each 

student 

2. If there is time, read the Empty Arms poem aloud, using the 

scanned and projected readings 

Materials/Equipment: 
 

KWL charts 

TRC survivors speak booklet 

Pencil 

Readings workshop 

Whiteboard and marker 

Empty arms with scanned copy 

 

Management Strategies: 
 - pass half of the sheets to one 

side, and the second half to the 

other side of desks. Have 

students pass them out.  

- divide the readings based on 

popsicle numbers that are pre-

determined however the 

students will remain 

unintroduced to their ID 

numbers 

- if the class is talking, remain 

silent, watch the time, write 

this time on the board. Say 

nothing. They owe you this 

time at recess.  

 

Safety Considerations: 
- students can work in the room 

silently, but not the silent room 

or the hallway 

 

Possible Adaptations/ 
Differentiation: 
 

Paxon will have a KWL chart 

already drawn out, as well as 

questions that are easier to 

understand. Provide him with 

only the needed story. 
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Stage 4: Reflection 

This lesson went extremely well. Having the students read the hard copy of the survivors’ stories, 

rather than spending time fighting with technology to work, made the class move smoothly. The 

students enjoyed the KWL chart; however, next time I would provide the students with KWL charts 

that is already drawn out for students to use. The making of the KWL chart took too long and gave 

the students an opportunity to procrastinate filling in the chart. Using the worksheet allowed for the 

students to make strong personal connections to the survivors’ stories.    

 


